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Subset 01 
CLASSROOM OeSE^VATtON SCALES 

I . ATTENTION (ATT) 

An«ntlv«n«M l«v«l of »tud«nt«. (Mo»t of th« tlm« Indlcatii 75f 
of 1 lm« or mor«.) 

1. F«w«r than 501^ of ttudantt ettantlva most of the tlrr.« 

2. 50% to 75)1 attantlva mott of tha tima ^ ^, 

3. Kteat ara, attantlva, savaral (4 to 6) Inattantlva soina of tha time 

4. A faw itudanti (I to 3) attantlva only soma of tha time 

5. All student* attentive most Qf the time 

NOTE: This Is to be based on physical appearances, not on 
coder Judgment. 

II. T EACHER INITIATED PROBLEM SOLVING (TIPS) 

Teaching style Is non-dlrectlve, toacr.er probes or elaborates or. 
questions or student answors. 

1. Little or none of this style occurs 

2. Occasionally this style occurs 

3. Some of the class activity Is done In this style 

4. Much Interaction Is classifiable this way 

5. Most Interaction would be classified this way 

ril. PUPIL TO PUPIL INTERACTION (P-P INT) 

Pupils converse directly with each other on subject matter or 
class activities. May Include Indirect responses to teacher. 

1 . None occurs 

2. I or 2 Instances of pupil to pupil interaction 

3. Some instances 

4. Many instances but less than half of period 

5. Frequent Instances, during half period or more 

IV. TEACHER PRESENTS i 1% PRES) 

Information presented by .eacher to students. No pupil responses 
requ i red . 

1 . 0-20t of time 

2. 20-40< of time 

3. 40-60< of time 

4. 60-80< of time 

5. 8(y-\06i of time 
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V. NEGATIVE AFFECT (--) 

ColdMtt, n«gatlv« rMCtloni, crltlcl»i», hostlHty from t«ach«r 
or ttiMlcntt. 

1 . Nona 

2. On* mildly n«g«tlv« lntt«nc« 

3. 2 or 3 mildly n«9«tlv« fnitancM 

4. S«v«r«l mild or I or 2 mod«rat«ly n«gotlv« InttancM 

5. Several modarata or I or mora tavaraly nagatlva Inttancwi 

VI. POSITIVE AFFECT ( ♦ ) 

Pcsltlvtly supporting or ralnforcing taaChar attitudas arf -ahavior. 

1 . Complataly naut'dl 

2. Soma poiltlva affact, but parfunctory 

3. Occasional, but low kay, positive affact 

4. I or ? obviously sincere reinforcements 

5. 3 or more genuinely supporting Instances 

VI I . HIGHER COGNITIVE LEVEL STUDENT BEHAVIOR (COG) 

Requires student generalizations. Inferences, explanations, pro- 
blem solving, etc. (verbalized) 

1 . None 

2. Kore ( I ) 

3. Occasional ly (2 or 3) 

4. Moderately (4 or 5) 

5. Frequently (6 or more) 

VIII. PAS SIVE PUPIL BEHAVIOR (PASS) 

Students passively withdrawn from class; heads down, staring out 
window, repetitive motions with body (taps pencil, etc.) 

1. No mora than I student Is passive 

2. A few occasional ly are passive 

5. Several occasionally or a few are often passive 

4. 5 or 6 are passive much of the time 

5, One-third of the class or more is passive much of tim? 

IX. CONVERGENT EVALUATIVE INTERACTIONS (EVAL) 

Teacher strives for specific "right" answers, no probes 

1. Little or none of this kind of questioning 

2. Some 

3. up to 50% ar9 convergent-evaluative interaction., 

4. Much of the activity classifiable as convergent-evaluative 
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X. TASK QRIEWTATtON (TSK OR) 

GmI dlrtcttd tctlvftUn. Tttchaf na* content r#Ut»d aubfttantlv© 

1 , V«ry 

2. Low 

3, Moderate ta»k orl#nt«tlon; %cm f\m loit 

4. High 

9, Very high— little time lots 
XI • CLARITY (CLAR) 

Student undtrttanding of taachtr prastntatloni. 

1. Vary low 

2. Low 

3. Modarata 

4. High 

5. Vary high 

XI I . ENTHUSIASM (ENTH) 

Verbal or nonverbal coiwHjn icot Ion bv teacher of enthusiasm, 
excitement, enjoyment. 

1 . Very low 

2. Low 

3. Moderate 

4. High 

5. Very high 

XIII. RANDOM QUESTIONING; MEMORY QUESTIO NS: FACT RELATED 

Leave this section blank if It Is Irrelevant (no possibility of 
"present" code) . 

1 . Ab«ont 

2. Present 

X;v. HIGHER COGNITIVE LEVEL QUESTIONS: SY NTHESIS: WHY QUESTIONS 

Leave this section blank If it is Irrelevant (no possibility 
of "presert" code). 

1 . Absent 

2. Present 

XV. QUESTIONS WITH APPLICATIONS TO KIDS' LIVES OR CURRENT EVENTS; 

PERSONAL QUESTIONS 

Leave this section blank If It ir> irrelevant (no possibility of 
••present" code) • 

1 . Absent 

2. Present 
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COOCR*:) NOS OF TIACMfRS* METHODS AND PRACTICCS 

Not#i An antorlch ••••• bMld« # rating mMOi tKiit th0 particular var labia 
\% only acorad If tha codar ballavaa tha bahavlor to ba •^prai.ant. 
If It It r>ot praaant, than thia rating la laft blanK. 
Tha numbarlofl ayatam for thia aubnat waa davalopad for tha cor^vanlanca 
of computar prograwwara and tharatora doaa not alwaya follow atrlct 
numarlcal ordar. Whara numbaring gapa axlat, thay rapraaant natural 
divlalona In tha typa of varlablaa baing ratad. 

instruct lona f or f II lino out High Infaranca Shaat» ; 

Rat Inga on >achara 

yndar "!,tudant numbar" In tho ID Information at follows: 

School I: Iftt two vtolumn^ 
Taachar f: naxt two columns 

of raacher « m,ilo; J famrtlo): no^t column 
Sufcj«ict I: (I ' math; ? ' fnt^llnh): next column 
Class period (l-S): Iflst column 

As with the targat students, toachor^ will be rated separately for each class 
period tn which they are observod. 

Th<!i data for teacher ratliqs faU Into thr.>o subsets an<- should be recorded 

as suc^^ on the mark-sense sheet; 
<* 

1. Rate the management var ia.Mos as Items l-/^> besldo "I" on the 
mark-sense sheet. 

2. Ra*e tho personal -sec I a v*ir triples es items 41-^9 peside the "I." 
on the mark-sense shoet . 

3. Rate the academic variablos as items BI-*U beside the •'111" on the 
mark-<^ense sheet. 

Coder-: should be awarr that not rjll of the teachors' ratinoi varl.ibles «ro fivt* 
{K>int scales; none reqnr<> moro t^an five points, so they nay all be rated on 
the blue mark-sensft sheet. 

Coders should write the^r name out under "your last namo/' thouqh it is not 
necessary to blacken the appropriate boxes. 

Coders should attempt to rate all Items; however, if no information exists for 
ffaking a particular judgemeni , then the i'r^ns should be loft blank . This will 
ba recorded as ** oo data aval lablo >" 

Read these variables over first (before the fraininq ses^'on , list your questions 
and cowrients, and bring trio<.e comments and the n**t«, variable^ to the meetlnq. 
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filmrm ftTTwnnt mntn Ytrttfr'ni 

1. ffinea in corraetlnQ Tfort. 

I • TMCh«r It tnpttlMt, •Mterrttttt th« ttudftnt. 

9 • TMOlitr It p«tl«nt and ttipportlv* In tfMlIng with th« ttudtnt 
•ft«r h« or th« h«t Mid* an trror. 

2. Attmetlvnott of room. 

I • ABon It unattroctlvo (l.«.« cluttorod. Junky, 1^ pottort, otc). 

9 ■ Room It tttrtctlvo (l.o., not ovordocorttod. noat, plotting com- 
blnotlon of colort, otc). 

9. Oyrtll offoetlvonoti of totchor't wtntoiwnt wtthodt . 

1 • ToocKorhtt llttio or no control, ttudontt do what thoy with. 

2 ■ Totcbor hot tomt wmll tuount of control, but ttudtntt batlcally 

rulo. 

9 ■ Tttchor controlt tho clatt with tvortgo of foctlvonott; tomt good 
dtyt (or clattot) and torn bad. 

4 ■ Taachor thowt good control ovtr tho clatt mott of tho tima, l.o., 

bottor than avoraga control . 

9 ■ Toachor*t mtnagamant mathodt art v^'X good; quiot c.att which It 
oonduclva to loaming. 

4. Plannl.'tg and tchaduHnq . 

I ■ Totchor't tchaduint ar« chaotic, unptannod, vary poorly tchodulad. 

3 ■ Taachor has o'darly but to awhat f laxibia schadulas. 

5 « Toachor*t schadulas ar« rigid and tnflexibla. 

9. qrowdlno In tha roow . 

I • Tho fooit It uncrowdad ttudants raraly avar **bu«iplng albowt.** 

9 - Tho toachar't ror-. Is vary crowdad with llttia room for studants 
to aovo around. 
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f. BiBiiniiii inmnniH itirit ^ 

I • TtMlMr nliM Ail dceltiofit w4 tfrnounett thM to tiM elatt 

9 • ttMlMr frtquwitly eonwlt* cUm nnd •llowi tt»i« to ihoro In 
^itlofi Mking and pUftAlno. 

1 ■ Itiidtnt* mitt iwlntoln rigid tllonco. 

2 • StwiMtt oro allr^ 1o tolk only In gottlog iMlp with tootiwrk. 

5 • TolMng olloMOd only ^ *»ork It finlthod or with tptcltl 
ilttlon. 



4 ■ Studontt con convorto qulttly without tpocltl porslttlon. 

9 • Stiidontt tro tllowod to talk at mieh at thay plaata unlatt It 
vary ditruptlva. 



Tfchor't ttr— on forw. 

I • LIttIo or no concorn about form of ratpontat or attlgnnantt. 
Taachar aidilbitt «ott concam ovar contont of ratpontat. 

• 

9 • Haavy ttratt on fom (parhapt avan ov*r contant). Taachar dcimndt 
thit thlnjt ba tald or dona In a vary tpaclfic way; ha or tha will 
not aocapt corract ratpontat If tha form It not corract. 

9. yfydant <ibod 't»g« ♦<» taachar. 

I ■ Studantt cowionly dafy taachar and ara ditobadlant. 

3 - Stwdantt ara na I thar alwavt conipllant nor alwavt ditobadlant; 
aoM of tha studantt ara ditobadlant sow of tha tiM, but 
othart ara not. 

9 ■ Studantt ara alMOtt alwayt coaipllant and dbadlant. 

10. Quantity of diractlons taachar olvat for saatwork and/or howawork. 
n ■ Vary faw diractlont. 

9 - Ovarly axpllcit; rapatltlva diractlont. 
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• 12. 



13. 



• 14. 



19. 



I • TWotwr Nm iftll Mt»blltli«d routrnM «hkh nlnlali* InHr- 
f • TMdMT hM cofitlmMl lnt«rryptloii» for mmgmmif rMtont 
i^dpatho t|«ehT wM ui* of ■twd titt In ortemliy low of 




1 ■ TofclnQ roll. 

2 ■ IMIfig spoiling words to clost. 
y ■ Orodlng popors or losts. 

4 > Othor. 

9 ■ torn eonblnotlon of th« obovo. • 

^UMMtwrlotonoms of fhm dir octlen of fhm t-eh«r»« criticism. 

1 ■ Tho lAolo cUss, I.O., critlclsa Inopproprlotoly diroctod. 

2 ■ SMtlMss tho olsbohovlng studonts and soootlms tho wholo class. 

5 ■ olsbohsvlng studonts only; l.o., tho t««chor»s critlclsa Is 

opproprlotoly diroctod. 

♦TK»> or hovo 0 toatlno arronoawawt f or studontsT 

1 • No. 

2 > Yos. 

Froouoncv with which tha taochor wakos me lor roarr anoawants of tho 
aaatlno of tho class (If ant^r to pravlo ui ouastlon was vas.). 

I ■ Novor (novor throughout tho porlod of oxparlaantal obsorvatlon). 

9 ■ Ho or sho changas tho soating arran g ttnt ovory «ooh or vary 
froquontly. 

^ffialstoncY ha taachar's anforcawant of his or hor classroom rulas. 
I ■ Rtflot oro ofton or alwoys Ignorod both by taachor and by studants. 
9 • Ibilot oro olwoyt onforcod, n^ oxcoptlon. 
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lY, tmm^ mmHH fi^udm^ f««>i1tl ttf M tt tl** i^^w ar df Iftklna 




I • fmy toon UliMt l«MdUt«(y). 
t • f>4 alnutM. 
S • 9-7 almitM. 
4 ■ Item tfMfi t«fi MlmitM. 
If. t«iln>tlo4l involvd In ih m t-eh«r«i d-l Iwo with baHavior profcl 

I • Typically t«llt ttMtfwit .o Jvtt knock It off with attwidant 
tliraat or crltldaa. * 

9 • Taachar typically givat alaborata or axtaiMlad axplanatlona 
of lilt tha ttudant shouldn't do what ha or aha did. 

20. Hbw do— tha t— char daai with aictra— tv withdrawn or M««fv atudanttT 

1 * l0iior9 ttwua 

2 ■ Ordar thaa to gat to work. 

9 • Try to talk to tha* about what thair probla* mm ba. 
4 ■ Ottiar. 

9 • SoM ccMblnatlon of tha abova. 

21; NtBunf of diaturbanca tha toachar "puts ue" with . 
I • 



9 ■ A idiola lot, taachar It ootyupaat by ^(or. at laatt, doas not 
raiaewd to ) studanta talking In loud ^Icat, Mowing around tha 
disturbing othars* ate. 



n 



I « mm or Kfv MttU. 

I • low utrttt iMiiiit (an ivtftgt w a imt ), 10-291 of ti» tlM« 
I • A lot, ■or* tHw» m ©I thi tlw. 

I ■ TMdMT MtM to b« ca»l«t«ly iineeneomtd wltli Minor Mitbohovlort, 
• ilMtlt, Ho or tHo wovor oerroett ttvdontt unlooo ttioy oro tovoroly 
' •ItMiivlne. 

f ■ Toodior eonttontly It corrtcting tho ehlldron for hlnor oltfeohovlort, 
l.o.« ^lot tolMng, tiNifflIng of foot, otc. 

14. nrnt^l**" tHo elMi. 

I • Toodior follt to wiltor tho clott, hf^ •»*• l» uwofly not ot 
•II o«oro of ovonti In othor ports of tho roo«. 

9 Toochor oonllort tho clott vory rogulorly, oltfoyt hnowt whtt It 
folfig on. 

», f fflclancY" of tr«ntltlon « durlno th« elw oorlod. 

I ■ Tooch«r*t clott utoolly htt ovorly long trantltlbns. 

f • Toochor** clott oottly ovldoncot taooth, efficient trtntltlont. 
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■ . ' • " 10 
Vbrlabies l4asurlnq the Teacher's Personal — Socia l Interactive Style 

41. Affect tonateness of the teacher. (This refers to the typical affectlo- 
toieness. not the ranoe of the teacher's affection .) .-• 

t - T«acher Is very hostile, reJectlM, dislikes students. Icy, etc. 

2 ■ Teacher Is commonly annoyed and /Irritated by students. When he 

or she Is not annoyed and Irrltited, he or she Is aloof and distant. 

3 ■ Teacher .Is objective. Inhibited, neutral, and matter-of-fact 

(neither nasty nor gushy). . < 

4 ■ Teacher Is fond of students; kind, affectionate, and expressive. 

5 ■ Teacher Is Intense, very affectionate, fondling, etc. 

42. Range of affect I onateness. (Regardless of the typical lev el' of affec- 
TyonSateness of the teacher, what Is the usual range observed of af- 
fection as expressed by the teacher? ) 143 

Referring to the above scale: From to ' 

(Insert scale numbers.) 
(Mark Jow end of range as 142, and high end of range as #43.) 

44. Teacher's solidarity with group . 

I ■ Teacher separates self from class, he or she acts superior 
or aloof. 

5 ■ Teacher totally Identifies with c J ass and promotes "we'' feeling. 

45. Overal 1 anxiety , ; 

t » Teacher has ifelaxed, at ease attitude; never seems anxious; 
ts always relaxed. 

3 ■ Teacher exhibits moderate ^nxlety; perhaps only In situations 
where anxiety Is warrarted. 

5 ■ Teacher seems verv anxious, commonly ringing hands, being nervous, 
can't sit still, stutters. 

46. Overall confidence level of teacher . 

I ■ Uncertain and lacking any overt confidence In what he or she Is 
doing. 

5 ■ Very confident and assured In his or her position as a teacher. 
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47, Pal tt«ness. 



I ■ TMCher never says "please," "thank you," etc.; he or she orders 
rather than asks. 

5 ■ Teacher regularly says "please," "thank you," etc. and commonly 
asks students to do things rather than orders them. 

48. Teacher enthusiasm, 

I m Teacher Is. very unenthuslastic, doesn't enjoy teaching at alt, etc. 

5 m Teacher Is enthusiastic about teaching; obviously enjoys the Job 
and conveys this feeiing to the students. 

49, Student respect of teacher . 

I ■ Students h^ve very Uttle or no respect for this teacher, 
students think the teacher Is ridiculous or only worth 
Mking fun of, not worth respecting. 

3 ■ Students do evidence some respect for this teacher but no more 
than ah average amount, that Is, they don't think the teacher 
la stily or ridiculous, but they don't show an overly large 
amount of respect either. 

5 " Students respect this teacher a lot. I.e., they defer to the 
teacher, they look up to him or her as a model and guide, ask 
for teacher's advice, etc. 

50e Teacher's dealings with students' personal prob ms . 

I ■ Students seem to never come to the teacher with personal 

problems; the teacher doesn't encourage the students' confiding 
: In him or her. 

3 ■ Some students come to the teacher some part of the time with 

personal problems but not very many students^ and those that come^ 
don't come with great frequency. 

5 ■ A considerable number of students come to this teacher for a lot 
of advice on personal matters and they do It with considerable 
frequency; the teacher actively encourages students to discuss 
persona i problems. ^ / 
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51. T«acb»r*s social Izi no with students. 
I ■ Nofw or almost none. 

3 • small amount but usual ly^before or after class. 

5 ■ Teacher socializes with kids quite a bit, may even take place 
during class; teacher seems very concerned with socializing 
with students. 

32. Favoritism . 

I - Teacher treats all of the students equally, has no apparent 
favorites, etc. 

5 - Teacher obviously has some favorite or "pet" students wno do 
r^lve differential treatment. (For example, two students 
could both be talking during ceatwork as they weren't suPPOsed 

and the student Sho is the *«>«>^'+« J^"' VJlnJ^S^ir^f 
vefy slightly or not at all while the other student-might be 

sent to the office.) 

53. Teacher awareness of coder . 

I - TMcher seems very unaware of the coder, doesn't seem to "teach 
to" the coder; coder suspects that his or her presence In the 
classroom makes no difference In the teaching style of this 
teacher. 

5 - Teacher Is obviously aware of coder, coder senses a +e"seness 
In the teach9r's deaifnqs with the coder and c^^*"" P®<=+st?»« 
teacher may act differently when the coder Is not In the room. 

54. Teacher credlbl I Ity . 

I - Students see the teacher as humorous or pathetic; they don't 
believe the things that the teacher tells them. 

5 • Students do seem to believe this teacher and notably attend to 
what the teacher Is saying. 

55. Showmanship . ^ 

I • The teacher Is even spoken, non^ramatic (although he or she 
may be enthusiastic In^ non- dramatic ways). 

5 - Teacher Is melodramatic, expressive, gushy, "show-off y," etc. 
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gneouraoement olWn to st udents In academic matters. 

I • Teacher olves very I Ittle or no encouragement tp students; they 
;?r«Ipe?tid to assimilate the material on their own; also they 
mrm all expected to be self motivated.. 

5 - Teacher gives mc .h encouragement to students, he or' she P"sh«« 
2!delts perhaps to their limits; constantly Is encouraging them 
In their academic pursuits. 

Doee the teacher attcmi^ to reconcile stu dents who are anorv with 
each other or are flah-fTng (as opposed t o iust critizinq their 
disruptive behavior)? 

1 - No. 

2 - Yes. 

Receptlveness to student Input during classro om discussions. 

I ■ Taachfur rejects all or almost all student Input, he or she 
gats angry and berates the students who ask questions during 
dlscosslons. 

5 ■ Teacher Is very receptive to the students' questions during 
dlscosslons. he or she encourages this behavior In students, 
and students respond by Involving themselves In such 
discussions. 

Global ratin g of the teachers' ndff-urance of the st udents' af- 
fective «tk Ills . 

I ■ Teacher Is completely unconcerned with the development of the 
students' Interpersonal "coping" skills; refuses to discuss 
values, morals, ethics, etc. 

5 ■ Teacher Is very concerned that the students not only learn to 
raad. write and do math, but also that they can successf u 1 1 v 
Interact with people on a personal basis, etc. Obviously uses 
school as a mechanism of socialization. 
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RrH>iq« on Taachr's Methods In Academic Relatad Matters 

•l« VTletv In asslofwifitt , 

1 ■ Wiola class has sama asslgnmants. 

2 ■ Wiola ^ass has sama asslgnmants axcapt for smaM groups. 

3 ■ Individualization of asslgnmant goas bayond small group 

diffarancas. 

4 ■ Studants alloifad soma cholca of asstgnmants. 

9 ■ Studants alloftrad a consldarabia choica of thair asslgnmants. 
82. Taachar^s usa of aducatlonal toys or gamas . 

1 • No. 

2 • Yas. 

83« Taachar^s usa of salf pacad work . 

1 m 0^}0t of tha tfma (nona or almost nona). 

2 ■10-30^' of tha tiroa (a small portion). 

3 ■30-*7(K^ of tha tima (an avaraga amoun^). 

4 • 70-90^ of tha tIma (a lot, a good bit of tha tlmij. 

9 • 99^100% of tha tIma (always or almost always). 

•4* Taachar*s usa of tha blackboard or overhaad protector for lacturas 
or discussion. 

1 ■ (Kt(tf of tha tIma (none or almost nona). 

2 -lO-SOlK of the time (a small portion). 

3 ^yhJOt of tha time (a^n avaraga amount). 

4 • 70-90^ of tha tIma (a lot, a good bit of tha time). 
9 • 9(h\00t of tha time (alwa^or almost always). 

;7 
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05. T<echT*« use of audio-visual aids as supotwental mechanism. 

1 > Nona. 

2 • One to thraa times (I.e., 1-3 observations out of 10). 

3 ■ During wore than three observations. 

86. Teacher's use of oral reading. 

1 " (K>10^ of the tiMe (none or almost none). 

2 ■10-301. of the tine (a smalt portion). 

3 "30-70^ of the time (an. average amount). 

4 ■ 7O-90f of the time (a lot, a good bit of the time). 
9 ■ 90-IOOf of the time (always, or almost always). 

87. Teecher's use of drama In which students read parts In otavs or 
stories . 

1 ■ O-lOf of the time (none or almost none). 

2 ■ 10-30^ of the time (a small portion). 

3 ■ jP-70]f pf the time (an average amount). 

4 ■ 70-90^ of the time (a lot, a good bit of the time). 
3 ■ 90-IOOf of the time (always, or almost always). 

88. Teacher's product I va use of his or her own mistakes . 

I ■ He or she tries to deny or cover up mistakes. 

3 ■ or sh« v*cesn*t notice them or corrects them quickly without 
calling any attention to them« 

5 ■ He or she calls attention to mistakes, laughs at self or uses 

the occasion for teaching or motivating the students. 
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IM Mo m fraauittlv are stiidnts allowd to twtp «!• •nothT on «— twodb 
• yW^?^ •rS'ttSTaTioiiad to *>or k tooathT In orouM? 



110. 



1 < 

2 ■ SomtlMM, an avoraga amognt of tha t|«a. 
5 • Any tluM Hay want to. 

10(7. Taachar*8 conea^ for i>/'>Ha».ir ach lavawant. (ttet nacassarLbLas ^ 

^ ■aaaurad only bv qradasT) Cor partaps not Intarastad In angt parti- 
cular aapact of tha child's schooling.) ^ 

1 ■ Taochar saaas vary unconcamad about acadamic achlavanant, 
parhaps Mora intarastad In social affactlv4 donaln. 



5 • Taochar saams vary concamad about acadamic achlavamnt 

(though not nacassarlly at tha axpansa of effactlva parsonal 
diMnsions). 

109. Taachar*s atvia as orlwiarHv [ a cturlm . 

1 « of tha tima (nona or almost nona). 

2 ■ ^0-30^ of tha tlma (a small portion). 

3 ■ 30-70^ of tha tlmp (an avaraga amount). 

4 • 70-90$ of tha tlma (a lot, a good bit of tha tlma). 
9 • 90-100$ of tha tlma (always/ or almost always). 

lOj. Taachar*s stvia as orlmarllv having tha studants do saatwork. 

1 ■ 0-10$ of tha tlma (nona or almost nona). 

2 « 10-30$ of tha tlma (a small portion). 

3 ■ 30=-70$ of tha tlma (an avaraga amount). 

4 ■ 70-90$ of tha tlma (a lot, a good bit of this tlma). 
9 ■ 90-100$ of tha tlma (always, or almost always). 
Taachar*s style s primarily Interactive class discussions . 

1 ■ 0-10$ of tha tlma (nona or almost nona). 

2 ".10-30$ of the tlma 'a small portion). 

3 ■ 30-70$ of tha tlma (an avaraga amount) . 

4 ■ 70-90$ of tha tlma (a lot, a good bit of tha tlma). 
3 • 90-100$ of tha tlma (always, or almost always). 

/9 
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111. T— eft^'a |-f p' ri' «Mb-»*et wattT.. 

i • rmdk§r wmm to know ««ry lltti* about tl)ls topic, rollot 

^Mvlly oil tooelwr ■wwalt and tmg probloM 9,mmr\ng qoostiont 
ffoi studonfif otc* ^ 

3 • Ttodior Iws • wodor^t o Mount of knowlodgo In ttio mrm, but hat 
9em obvious ««Mk spots. 

S ■ Studofits novor ask quostlons that causa tha taachar to faltaf ; 
taachar obviously has strong uiM—nd of tha subjact nattar. 

112. How difficult to answar ara tha taaehar's ouastlonsT ("ouast Ions '* 
hapa also rafars to saat%ork and howavork easlonwants.) 

■ ■ ■ . i 

I ■ Quostlons ara phrasad In a slapla form so that studantk ainrst 
•liiays raspond with tha right answar. 

3 ■ Quostlons ara M- a Nodarata difficulty laval (such that studants 
raapond with « «uccass rata of parhaps 75% to 65%). 

5 m Taachar asks vary difficult quastlons; studants Kava low succass 
ratas* taachar saans to ba working on tha assumption that st*idents 
only "loam fron thair mlstakas.** 

IJ3. Ourlno-a tvolcat class, doas tha taachar conslstantly otan anouq .i 
work for tha studants? 

1 » Ho. 

2 - Yas. 

1 14. Doas tha taachar routlnalv follow uo on seatwork and homawork 
asslonwants? (That Is. Joe s he or sha olva the studants answers 
and Intaoratlva feedback? ) 

1 - Ho. 

2 * Yas. 

115. To tha coder; If you were a 7th or 8th grader, and had a choice. 
wSiild vou sign up for this teacher? 

1 - Ho. 

2 ■ Probably not. 

m 

3 ■ Oon*t know. 

• 4 ■ Probably so. 
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a Subset 03 

CODERS' HIGH INFERENCE RATINGS OF TARGET STUDENTS 

Hoft FIve-poInt scales with end polntsand sometimes mid-polnts specified. 
Instructions for fMI Ino out High Inferenc e Sheets; 
Rjhngs of Students 

On the blue msrk-sense sheets under "student number," record the following 
identification data: 

School #: 1st two columns 

Student #: next three columns 

Teochor #: next two columns 

Subject I: (I = math; 2 = English): next column 
Class period # (1-6): last column 

If a student Is an "overlap" target student he or she will be rated separateFy 
for each class he or she Is observed In. 

Each coder should place his ID 0 in the first two co .mns as indicated on the 
mark-sense sheet example. 

After recording this ID Information, nark the I to 5 «;cales (there are 27 in 
the student ratings data subset) on the sheet using the first 27 Items. 

use a 02 penc 1 1 . 
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' SubMt 03 



CODERS* HiOH IMFERErCE RATINGS ON TARGET STUDENTS 

Note: Five-point scales with end points and sometimes mid-polnts 
specified. 



1 . Extroversion . 

I » Student Is very shy, hardly ever interacts with other students 
or the teacher* 

3 « Student is neither particularly shy, nor particularly outgoing. 
5 ■ Student is very outgoing, has lots of interactions with others. 

2. Obedience of student . 

I » Student is very disobedient, very likely to defy a request or 
command of the teacher. 

5 « Student is obedient to the teacher's wishes, does not defy the 
teacher and generally does what Is told. 

3. Confidence of the student. 

I » Student lacks confidence in work and evidences this by con- 
tinual ly asking teacher questions concerning the work and does 
not at all seem sure that what he or she is doing is correct. 

5 « Student Is highly confident in his/her academic work; observable 
behavior would be: turns work In as soon as It is finished 
and doesn't ask the teacher a lot of questions about what he 
or she is doing. 

4. Bad work habits o'f the student . 

I » Student shows ability and willingness to concentrate, is ready 
for turns when it Is his or her turn to respond, etc. 

5 « Student has bad work habits, short attention span, cioes not seem 
prepared to respond when asked a question, etc. 
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5. DMr»» of lnt#ractloo with fhm t— ctir (Includ— Infractions which 
BfS WKt ond cKUa inUiitSdT 

I ■ Studont Is virtually Ignorad by tha taachar; that Is, ha or sha 
gats vary faw Intaractlons with tha taachar. 

3 ■ Studant saaM to Intaract with tha taachar at about tha safM rata 
as othar studants. 

5 • Child Is constantly baing attandad to by tha taachar, has signi- 
ficantly mora Intaractlons with tha taachar than most othar studants. 

6. Shoddy (ruwplad or sloppy) appaaranca of tha child . 

I « Child is always nicaly drassad, wal l-groomad, etc. 

5 « Child always looks mussad with rumpled or soiled clothes 
and/or hair, etc. 

7. Studant ^s academic dapandanca upon tha taachar . 

I « Studant is **8cademlcal ly Independent,** i.e., he or sha doesn't 
seek a lot of help with his or her work; works by self more t^an 
ha or sha goes to the teacher. 

3 ' Unnecessarily academic dependant, seeks attention and help on 
work (not necessarily only when needed). 

8. Emotional maturity . 

I » Child seems emotionally dependent, tattles, whines, etc. a lot. 

3 ' Child does not evidence emotional dependence and tattling and 
whining behavior, etc. at ail; accepts responsibility. Is self- 
-reliant, etc. 

9. Achievement motivation . 

I » Studant Is low on achievement motivation, i.e., shows no desire 
to achieve or to make good grades, get work turned It, etc. 

3 » Studant evidences soma achievement motivation, does seam to c<^re 
about turning work in etc.. but not too highly motivated, 
(average on achievement morlvation) 

5 • Student Is very highly motivated, eager, completes most If not 
all work assignments, etc. Has very high desire to achieve. 
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10. Qilwn— » of fh& »tMd>nt . 

I - Th« •tudwit Is conttnually moving, smm n«rvoo«, hardly ever 
•MM to b9 em\m. 

5 • Studont*s usual ds— anor Is caim and ralaxad, I. a., doasn't 
f tdgat In tha chair a lot. 

11. Studant Is usually unhappy . 

I - Studant s«l las a lot, laughs, vary raraly If avar saams 
downcast 

5 • Studant vary of tan appaars to ba daprassad; raraly smi as or 
laughs, vary unhappy. 

12. Acadailc achlavwwant laval of tha studant . 

I • Sttodant Is a low achlavar; studant doasn't general ly do tha 
andaMic work; would ba callad In most Instances a "slower" 
studant. 

3 • Average studant, neither brilliant nor slow; slenply a studant 
who would ba considered a "B" or "C student. 

5 " Student gets good grades, almost always Is considered by the 
teacher (and by coder) as a good student; turns In work and 
can do the work. 

13. Physical maturity . 

m 

I • Stud«nt seems physlcelly very Inwnature, Is short, has oo or 
very few secondary sex characteristics evident, etc. 

5 « Student Is very, physically mature, that Is, If a student Is a 
boy, he Has begun to catch up with early maturing girls and 
either sex would evidence obvious secondary sex characteristics. 

14. Student lacks ^persistence (tends to gtve up) . 

I • Student Is very persistent In finishing work; will not simply 
give up easily when confronted with a difficult assignment, etc. 

5 » Student does tend to give up, does not persist .(either by his 
or her own efforts or by contacting the teacher) In attempting 
to complete the work* 
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15. Ciai pTMclPtlon . 

I ■Child &»— not ^igag* In ciMsrooM actlvltlM (either of a rMpons* 
opportunity or privat* contact natura). 

5 • Child actlvaly and of hl» or har o*m volition doaa pertlclpata 
In class actlvltUs Including acadanic rasponsa opportunltlas, 
n un aca d awlc projects, ate. 

16. Paar ralatlonshlps of tha student . 

I • Student seem to have very few friends; perhaps few Interactions 
and when he or she doeTTnterBCt It Is of a negative nature. 

5 • Student%am very popular with fellow classmates; gets along 
well with nost other students, etc. 

17. Student's relationship with the teacher . 

I " Student does not get along with teacher; gets I nto arguments 
with teacher, unable to be friendly with teacher ^ ♦ 

5 ■ Student gets along well with the teacher, most affective 
Interactions are of a positive nature, etc. 

18. Student's level of aggression . 

I " Student Is passive; doesn't act with either physical or verbal 
aggression towards the teacher or towards classmates. 

5 ■ Student Is very aggressive; always acts as If he or she has a 
"chip on their shoulder," engages In physl-al or verbal abuse of 
other students and also perhaps even of the teacher. 

19. Student's lack of dependability . 

I ■ Student can apparently be depended upon to turn In his or her work, 
to bring necessary supplies (paper, pen, etc.) to class, and helps 
teacher when asked, etc. 

5 • Irresponsible student who doesn't turn In work on time. If at all; 
usually falls to bring the correct supplies to the class, etc. 
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ly te ottw dltrupth 




ciMtMftM* etc* 



3 . Stud«»t doM do MM talklnfl. but no «ri th.n th« •virago ttudw^t 



5 • StuMnt l« OMitlnMlly talking to no I ghbor». turning In chatr 
to fmlk to thoto ocroi* tho roe*, otc.; talkatlvo. 

Lack of cc T>^^'***«^*- 

, - studant .her. t*»d«Ky to go along -«th I^J ^L!:!'?? "'tl^^I** 
or taachar'a Idaas. doa«»»t aaa* to ba ov-rlVW^ 
rathar cooparata rathar than con)ata); vaQi cooparatlva. 

5 - Studant la uncooparatlva; al«aya dlwigraaa -Ith tha 

mhoJTno daalTato want to ««rk with othar studants or tha taachar. 
?!S^ir?iJt« objactlons to othar.* auggastlon. and raqua»t». 

Bahavlor problam which tha stu dant avidancas. 

I . Studant Is wall bahavad. -Ml studant. ^J<i\lJ^J* 
at all. acts up or has to ba callad down by tha taachar. 



5 - Sm/mrm bahavlor problaas; studant disrupts tha class with any 
oliSiJ oJ dIffarSnt actlvltlas; Is constantly baing raprl«nd«J. 
critlclzad, sant to tha offica, ate. 

Athlatlc ability of tha studant ( apoMas to girls, too). 

I - Studant saam clumsy and saaiw to hava low muscia tona; not 
athlatlcally orlantad. 

9 - Studant Is wall coordlnatad. •nuscular. not too skinny, not too 
fat, ate. 

Usa of profane languaga . 

I • Has nu^r baan haard to cursa or swaar. 

3 - Has angagad In this bahavlor only occasionally and with no 
great frequency. 

9 - Uses profane language very often; almost constantly (every few 
sentences, at leest). 
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25, P— r leadTthlp In acad«mlc-r«lafd matf rs . 

i 

I - Not an acad«nlc paar laadar, I. a., mora of tan goes to othar 
itudanti for halp at oppotad to having studants coma to him or 
har for halp; rallaa on taachar mora than othar studants do, etc. 

5 • Fallow Itudanti look to this studant as being .na of tha brighter 
ones In the class (when teacher gives the opportunity, for examp a, 
the other students might come to this student for help), generally 
perceived by fellow students and the teacher as being academic 
peer leader. 

26. "Fear of failure" (the student mav be a hi gh or low achiever). 

I - Student Is low on "fear of failure," I.e., he or she doesn't seem 
at all worried about receiving falling grades or being told by the 
teacher that he/she Is Incorrect. 

5 - Student Is high on "fear of failure," I.e., he or she Is very_ 
fearful and concerned about not succeeding — perhaps always 
asking the teacher about his/her previous grades, etc. 
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Subset 04 2^ 
I NSTWCTIONS FOR ADMtNtSTERINO THE STUD ENT RATING FORM 

i 

Th« teecher »hould be out of the roore for thie part of the testing. 

Ask etudente to spread out. Be In the class early enough to help move 
chairs farther apart If need be. Clf you do move the chairs, write on the 
board: LEAVE THE CHAIRS WHERE ARE or students may move them bacK the way they 
were before.]] If there Is no way to spread students out* C room Is just too 
crowdedX +hem to keep their work covered using the cover sheet. 

When passing out the forms, ask them to fill In the front sheet. Also 
tell the students that you have pencils for them to borrow but you want them 
back. CMany of them will want to buy them.'!] 

1. Hold up sheet and explain that this Is a form to be used for them to 
mark down ^ow they feel about this class, the teacher, etc. 

2. Explain that their answers will be confidential. No names will be 
used after the sheets are coded. The sheets will be given a code number but 

no names will appear. 

3. 'Explain that the only reason you need the information on the front 
sheet is to nelp us assign numbers later, then this will be destnpyed. 

4. Explain that the teacher will know the results, but only in percent- 
ages such as how many said this, how many said that. CPoint to the lines on 
the sheet. 3 No names will be given the teacher. 

. 5. Explain that we want their own feelings so not to look at what their 
friend put or what their neighbor put. Emphasize this: NO COftCNTS OUT LOUD. 

6. Explain that you wl 1 1 read each item and then ask them to mark one of 
the choices... read the second Item. ..etc. 

7. Tel I students ncrt to work ahead, they are to wait for you to read the 

Items to them. 

8. After giving the Instructions, tell them that you have about one min- 
ute to answer questions. 

■9. Explain that you cannot repeat tne items, so to listen as you read 

them and then mark their answers. 

At the end of the fime, collect the ratings, place them in the mani lla 
envelope in which they cAme in, and seal it. 

Tel I the students that the rest of. the hour wi I I be devoted to the ach- 
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l«v«Mnt t«tt, so to tit quUtly wMI« th«M «r« bving passed out. 

CCodtr should call th« t««ch«r In for thl« part. 3 From thlt point on 
%m Instructions for cither math or English tast. 
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NAME: CRAOC: 

TEACHCR: CLASS PERIOD: 

JR. HIGH SCHCWL 



PLEASE 00 NOT TURN THE PAGE UNTIL YOU AHE TOLD. 
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OfPIMITELY MOSTLY OON'T MOSTLY OCriHITCLY 
MO MO JSSL. — 



1. Oo you think your tMchor 
know* this subject moMT 

2, Is your tfoeh«r alirays woll 
proparod and organ iz«d7 



3. Ooot your taachor Mam to 
aniov taaching tha tubjact 
MtlarT 



4. It your taachar Intarastad 
In knowing and gatting along 
with ttudantt at wall at In 
taaching tham? 



9. Oo you faal comfortabla 

atking your taachar quattlons 
or going to him or har for 
halp with your work? 



6. Do you faal confortabia (or 
would you) about going to 
thit taachar to discuss a 
parsonal problam? 



7. In ganaral, did you laarn 
nuch In this class? 



a. In ganaral, did you anjoy 
this class? 



9. If you had a fraa choica, would 
you ask for this taachar again 
In tha futura If ha or sha wara 
taaching anothar coursa you 
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Subi«f 09 

INSTRU^IONS FOR TEACHER RATINGS OF STUDENTS FORM 

At you know, th« ood«rf In your eUttroom woro looking at tho 
Intorootlont botw— n you and yoor fttudontt. HoiMVor, duo to tho ovor- 
uholMlng nunbor of ttudontt In tho study, oodors woro only oblo to poy 
particular attontlon to 10 or 12 ttudontt por clattroom. Thota ttudantt 
Moro talaetad on a random batit and conttltuta a tpaclal tampla for 
which you ara In a much battar potltlon than tha codart to provlda. 
Hanca, wa ara atklng that you fill out tha following quattlont about a 
faw of tha ttudantt In your clattat. 

Thit Information, at It tha cata with all othar Information collactad 
in thIt ttudy will ba kapt ttrlctiv conf Idantlal ! At toon at thIt 
Information It ratumad, ona of tha ttaff mambart will ramova tha ttudant't 
nama and ra^laca It with a coda numbar to at to Intura that tha Infor- 
mation provldad will ramain conf Idantlal. 
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initmH yoMr rM^ouM toy plMlno • In tlw tppreprUtt Wwk, 

IN TEfMI Of NIS/HCfl BIHAVIOR IN CUASS, MHERE WOULO YOU PUCf 
HIM/MER CN THIS SCAUT 

12 I 4 9 

An Av«rtM Stud«ntt 
A UmI Not Ptrf»ct, Studsnt Cxtr*!*! 
^robl- But ND Probln Htll 



vOMf r«»fPiii« 'bV pl«el«o • }/ In th« •pproprUtt blank. 

IMIV MOULD THIS STUOCKT*S ACADEMIC PCRFORMANCE PLACC 
HIM/Hn l«tATIVf TO TMI ROT OF TMI CUSS? 

10 to SO 30 to 70 70 to 90 
^reontllo PTcontlU PrfntMo Too 101 
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Indleat* your rttpenM ^ plaelng • y In m •pproprlat* bitnk. 

tOOKINO KACK OVER THC YEAR, HOW OFTEN HAS THIS STUDENT HAD 
HISMI HQMEWRK OH OTHER ASSIGNMENTS TURNED IN ON TIMET 

1 2 3 4 9 

AlMOtt 

Rif Iv Iwffoyntlv yanJix Alwva MOik 
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lfitfl««tt your fMppfiM by pitelAQ a Ia ttw tpproprlat* blank. 

IP OIVIN A CHANCE, MOULD YOU REQUCST THAT THIS STUKNT K IN 
A CLASS or YOUm AOAINt 

I 2 9 4 3 

Probably Probably 
fig -JHSt ""carf In Would Yat. 



Vi4leat« your r«tpoitM by pImIaq • In tn* •pproprl«t« btm^, 

m OOMPMtlSON WITH THC OTNIftS IN THIS CLASS, MOM MOULD \CU 
Assess HU/HfH MOTIVATION? ^« 

I a 3 4 s 

lOtoSO 30t«70 T0*«90 

^ASHjfil ^rcfitiu >^rciitii« riirttntllt laUA 



CLAiSHOOM OtSCRI^IONS 

Kitbo< of QmU QoMtctlon i Ac<»np#«vlnfl ••ch ciMtrtwi vUlt, cotf^rt 
Mt oaly tilled out tM CM bnwrU Rttlngt and th#lr obMrvatlon thMti, th^y 
• Ito urott elattrooii dtMriptlant dttcrlblog th« Inportant points or mott 
Mllont points of th# 90 mlnutt clatt porlodt. Thoroforo, thoro*ar« four 
t#t#«bf dotcrlptlont Avallablo for otch t#«ch«rs Mtt for ttctlon ono 

<tho first of tiio obs«rvtd classes) ^tch don* by • dlfftrtnt codtr. In ord«r 
to handle thos« 6%f stvtlstlcollyf •thnogrophic ratings mmrm MS«d. Soma of tr>oso 
ratings ctiw from th# California Baglnnlng Taaching Evaluation Projact as wall as 
sacral which wara ganaratad by tha Inspactlon of actual sats of dascript loos; 
ascan^las of tha adjactlvas utad to ^cora aach classroom dascrlption ara found on 
tha naKt paga. 

Thirty-ona adjactlvas which covarad most of tha scoraabia points In aach 
dascrlption wara agraad upon by pairs of ratars. In addition, aach adjactlva 
was rankad on a 1-5 i^cala according to Intanslty of tha bahavlor, with I maanlng 
tha opposita of f^a Indlcatad bahavlor and 5^ strong prasanca of tha bahavlor. 
' Blanlis* In this subsat of data, danota no obsarvatlon of that particular var labia. 
In scoring tha 31 adjactlva dascrlptlons. disagraamants wara rasolvad batwaan 
ratars, thus aach fmachmr racalvad a sing I a scora on tha var lab I a In quastion for 
aach of his/har two dassas* 

Scoring was dooa consarvat I valy* var lab I as ware noted only where there was 
fctuaMy evidence of the presence of the behavior. Inferencer. were avoided where 
pr* i! e. 
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V/Ulii>111 row I^TIMBl OP CtASiMOM OliCmFTIQMS 



Inttrtietlonti mf all msIm on • t to 9 point tcaU, «f«ro t • iMhtbit* vory 
llttio (or tho oppoolto) of tho botiavlort > • OKhlbltt m ovorogo 
Mint of tho bolMvior ond 9 • ORlbltt • grott dool of tno 
bohovlor. 

If thoro It no IndlcatMn of tho boKovlor, loov* tho oorrotpcndlnQ 
colunn blank for thot vorUblo. 



vorloblo I ^^^^ vorlabio Htm 

Col I 



Ootcrlptlon 



11001 



11002 



11004 



29 



26 



11003 # 27 



26 



ACCtPTINO (T) 



ATTENDING (T) 



BCLintlNC (T) 



CONSISTENCY 



9*Toach«r rooct conttructivoly 
(ovort.vorfeol .non-vorb«l > to 
•tudont't foollngt and ottltudot. 
1«T«ochor rofloctt ttuOont't 
foollngt and attltudo*. 

9«Toachor actlvoly llatont to 
ifhat a atudant It saying, roading 
rocltlng. 

{•Taachor Ignoroa atudant'K 
roading, rocltlng, otc. 

^^■rMChor boratoa or puts down 
child In front of othors. 
t'Toachor pralsos or In soma ^ 
way anhancos studont's solf- 
Imago. 

^Toachar glv*s a diroction or 
throat and fol lo«s through. 
1'Toachor makas Id la throats. 



11009 



11006 



29 



30 



CONVIVIAL. TY (C) 



COOPERATION (S) 



5-Mannth, fa«l ly-l Ika qual Ity 
to classrooM; good foallngs 
batwoan studants and taachar . 
1>Cold, iMparsonal classroom 
atmosphara . 

5"Studarts cooparata with 
othars and taachar • 



11007 



51 (dalatad 10/11/76) 



t 9 



lotion 



MOM 



noo9 



noto 



itott 



11012 



11015 
11014 



12 



35 



54 



35 



56 



57 
56 



OEMOdWCY (T) 



ENOOURAOINC (7) 



COUITV <T) 



FILLIHC TIME (T) 



FLEXIBILITY (T) 



(d«l«t«l IO/n/76) 

GROUPING I 
INOIVIOUALIZING 



VTMCtwr prevldM opportunltiM 
to Involve ttwatfitt In deoltloo- 
Mliln9 aftout elMt •t«AtfM>tft, In- 
•tructlon» aite. 

l^TMCtMT It Mroerttlc. inpotM 
hit tfteltlont on ttudtnft. 

Wotchor •tfMnltltM ttu4««it 
•ifort towtlvttoj givot twpport 
for work tctlvltlot. 
1*Totc»Mr tppotrt to havo givon 
up on undtr-tchlovort or non- 
notlvatod ttutfontt. 

VToachor appotrt to divldo tiM 
•nd attontlon •qually mong all 
ttudontt. 

1«T«Kh«r tptndt ditproportlontta 
•Mount of tlM with cortain 
Individual (•). 

VTaachar flllt wnpty tiM parlodt 
«flth buty Mork. 

l*Taachar utilliat clatt porlod 

on product Iva, rolavant, chal longing 

work. 

VToachar adjuttt Inttructlon 
•atlly to accopwodato changot In 
plant, tiM tchadulo, ahtontoolta, 
or changot li ttudont bohavlor. 
1*Tcachar It rigid In schaduling, 
has difficulty In coping with 
changot In plant. 



Toachor astlgnt to oach ttudant 
learning tatk dotlgnod to aatcn 
hit/hor Individual aPllltlat and 
lntor«st«. 



1101) 



59 



JOB SATISFACTION (T) Toachor 



to anjoy toachlng. 



40 
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Variable # ^1^0 Variable Name Description 



11016 



11017 



11018 



11019 



1 1020 



11021 



11022 



11023 

11024 
11025 



40 



41 



42 



43 



44 



45 



46 



47 



48 



49 



KNOWLEDGE OF 
SUBJECT (T) 



MOBILITY (S) 



MOBILITY (T) 



MONITORING 
LEARNING (T) 

OPENNESS (T) 



PACING (T) 



DISCIPLINE & 
BEHAVIORAL CONTACTS 
(T) 



PROMOTES SELF- 
SUFFICIENCY (T) 



STEROTYPING (T) 



STRUCTURING (T) 



Teacher seems confident 
teaching a given subject, ^nd 
demonstrates a grasp of It. 



Students move freely and pur- 
posefully around the room; 
they are allowed to be at places 
other than their seats. 

Teacher moves freely and 
spontaneously about the room. 

5=Teacher checks on student's 
progress periodically. 

5=Teacher verbally ackntj^-l^dges 
to students feelings of anger, 
frustration, admits mistakes, 
etc. 

1=»Teacher appears uptight; Inap- 
propriate personal emotional 
reaction to students. 

5 « Teacher appears to perceive 
learning rates of students and 
adjust pace accordingly 
l=Too fast or too slow. 

5=Emphasls on quietness, ordejp- 
llness, good behavior and time 
spent In disciplining kids. 
l=SpeclfIc mention of absence of 
disclpl Ine episodes. 

Teacher encourages student to 
take responsibility for their 
own classwork* 

Teacher labels and Judges 
student by SES, ethnicity, etc. 

Teacher prep^^s student for 
lesson by reviewing, outlining, 
summarizing. 
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Variable I Variable Name Description 



11026 

11027 

11023 
11029 
11030 

11031 



11032 



11033 



'11034 



50 

51 

52 
53 
U 

55 



56 



57 



58 



WARMTH (T) 



PREPARATION (T) 



ATTRACTIVENESS . 
OF CLASSROOM (C) 

RESPECT (S) 



CLASSROOM 
MANAGEMENT (T) 



WASTED TIME (T) 



OVERALL EVALUATION 
OF TEACHER 



HOUSEKEEPING 



CHORAL RESPONSE . 
OPPORTUNITIES (5) 



Teacher seeks contact with 
students, talks with them, 
show's affection toward thetn. 

Teacher always seems prepared, 
ready to give lesson, lessons 
are we I I put together, etc. 

Classroom Is well decorated, 
c I ean , I ntereit I ng . 

Students seem to respect the 
teacher. 

Teacher. Is In control of the 
classroom, maintains order 
necessary for productive work. 

Time spent In activities other 
than those of classroom work, 
(e.g., talking, fooling around, 
teacher out of room, BS) 

1=Terrlble; 2=Poor; 3=Average; . 
4=Good; 5=Excellent. (overa 1 1 , 
subjective Impression) 

Time spent In non-academic tasks; 
paperwork, checking papers, run- 
ning errands, etc. 

Teacher permits ent.Ire class to 
respond In unison to academic 
response opportunities. 



(T) Teacher variables 
(S) Student variables 
(C) Classroom climate variables 



